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1. Introduction

In the classroom, students’ cultural identities and experiences are taken into account and 
addressed through culturally responsive pedagogy (CRP) (Alim & Paris, 2017; Poole, Agosto, 
Greenberg, Lin, & Yan, 2021). To use this strategy, teachers must recognise and appreciate 
the many ways in which students’ cultural backgrounds shape their learning, thinking, and 
actions (Kondo, 2022; Min, Lee, Hodge, & Croxton, 2022). CRP aspires to furnish a class-
room in which all children feel safe, valued, and challenged. Culturally sensitive teaching en-
compasses a wide range of factors. The purpose of this study is to examine the numerous 
facets of CRP, from its description and background to its theoretical foundations and 
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Abstract 

Culturally responsive pedagogy (CRP) is an educational approach that places paramount importance on 

acknowledging students’ cultural backgrounds, experiences, and perspectives. Its fundamental aim is to 

cultivate a learning environment that is inclusive and conducive to the success of all students. The effectiveness 

of CRP hinges on a multitude of individual factors, with cultural recognition and appreciation playing a 

pivotal role. This entails creating space within the curriculum and instructional methods to embrace the 

diverse cultural identities and heritages of students. Incorporating culturally relevant teaching materials and 

methods constitutes another vital aspect of CRP, with a dual purpose of engaging and inspiring students 

from various backgrounds. Moreover, CRP advocates for self-reflection and the promotion of social equity, 

placing particular emphasis on educating students about how society and culture mold their experiences and 

encouraging them to become advocates for social justice. CRP encompasses a spectrum of elements, including 

collaborative and experiential learning strategies, the cultivation of a positive and supportive classroom 

atmosphere, and the fostering of strong teacher-student relationships. These components collectively contribute 

to the realization of CRP’s objectives. This study aims to dissect the multifaceted facets of CRP and 

elucidate why each element plays a crucial role in creating educational institutions that are not only 

welcoming but also safe for all students. The paper offers an in-depth exploration of CRP, firmly grounded 

in various theoretical frameworks and empirical research. It concludes by offering practical recommendations 

for educators interested in implementing CRP in their own classrooms. Ultimately, the report underscores the 

indispensability of CRP in the pursuit of a just and equitable educational system. It posits that CRP has 

the potential to profoundly impact students from diverse cultural backgrounds, making it an essential 

approach for fostering inclusivity and diversity within the educational landscape. 
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classroom applications (Hanesworth, Bracken, & Elkington, 
2019; Kelly & Fields, 2020). The process of defining CRP is 
one of its most basic aspects. To put it simply, CRP is a meth-
od of education that recognises and appreciates each student’s 
own cultural history and experiences (Hale, 2023; Michalec & 
Wilson, 2022). It is a theoretical framework that accounts for 
how pupils’ cultural backgrounds affect their learning and their 
perspectives on the world (Blackshear & Culp, 2021; Shields & 
Hesbol, 2020). The definition of CRP is crucial because it lays 
the groundwork for realising the value and use of the concept 
in the classroom. The development of CRP over time is anoth-
er key aspect. Over time, and in response to shifting social and 
political climates, the idea of CRP has developed. For instance, 
the Civil Rights Movement of the 1960s and 1970s had a major 
impact on the way people talked about CRP at the time. 
Around this time, educators and activists started questioning 
the status quo of education, which had historically failed to 
include and actively disenfranchised pupils of colour. 

The tale of CRP is important because it emphasises the 
need of addressing issues of equity and social justice in the 
classroom and demonstrates the necessity for educational re-
form. Another essential facet of CRP is its theoretical founda-
tions. Multicultural education, sociocultural theory, and critical 
race theory are just a few of the theoretical pillars on which 
CRP is built (Morrison, Rigney, Hattam, & Diplock, 2019; Rall, 
Morgan, & Commodore, 2020). Culture, racism, power, and 
identity all interact in intricate ways in the classroom, and these 
theories offer a prism through which teachers may better com-
prehend these dynamics. CRP’s theoretical foundations are 
vital because they offer a meta-conceptual map for figuring out 
how to make classrooms welcoming to all students. 

The crucial but often neglected aspect of CRP is its actual 
application in the classroom. Changing the curriculum and 
teaching methods to accommodate CRP is essential (Ladson-
Billings, 1995; Lopez & Lopez, 2016). To do this, teachers 
must ensure that their classrooms are welcoming and safe plac-
es for kids of all backgrounds to study and grow. Culturally 
responsive teaching (CRT) is a method of instruction that seeks 
to establish a classroom that is welcoming to and supportive of 
students from a wide range of cultural backgrounds and expe-
riences (Cavazos, Trejo, Cavazos-Vela, Garza-Ochoa, Marin, & 
Racelis, 2022; Robinson, Toliver-Smith, & Stigar, 2023). CRT is 
based on the principle that each student has valuable cultural 
insights to provide and that these should be welcomed and 
appreciated. CRT is not a cookie-cutter method; rather, it takes 
into account each student’s unique cultural and language back-
ground. The goal of CRT is to provide students of all back-
grounds and learning styles with a stimulating and encouraging 
classroom setting (Bucciarelli, 2014; Dover, 2013). By levelling 
the playing field in terms of educational opportunity, CRT 
contributes to reducing disparities in student success. Culturally 
relevant literature is an example of culturally responsive educa-
tion (Chase, 2019; Wilcoxen, Steiner, & Bell, 2021). 

This may be done by using books and other reading mate-
rials that are representative of the diversity of the classroom’s 
pupils. A teacher with a predominantly Hispanic class can de-
cide to incorporate works written by Hispanic writers or set in 
Hispanic settings. This does double duty by validating students’ 
cultural background and helping to keep them actively engaged 
in the learning process. Language that is inclusive of pupils’ 

cultural and linguistic backgrounds is another form of CRT 
(Delk, Vaughn, & Hodge, 2022; Subero, Vila, & Esteban-
Guitart, 2015). This might include enabling students to speak 
their native languages in class or just using terms and phrases 
from other languages in class discussions and tasks. If a teacher 
knows that some or all of her pupils speak Spanish at home, 
she may encourage them to do so in contexts such as small-
group work and journaling. 

2. Effective Use of Multicultural Literature in the Class-
room 

Relationships with students and their families are an inte-
gral part of culturally responsive instruction. This might entail 
getting to know the kids’ cultural backgrounds and applying 
that knowledge into lessons. If a teacher knows that a signifi-
cant number of her students celebrate the Lunar New Year, 
she can plan lessons and activities around the event, or she 
might invite students’ families to share their customs with the 
class. Culturally responsive evaluations are another tool used in 
CRT. Students’ cultural and linguistic backgrounds should be 
considered when constructing assessments so that students 
may exhibit their knowledge and abilities in ways that are im-
portant to them (Saint-Hilaire, 2014; Spalding, Klecka, Lin, 
Odell, & Wang, 2010). A teacher who knows that many of her 
pupils learn best through visual means may choose to supple-
ment textual assignments and examinations with additional 
visual aids and hands-on activities. Part of being culturally sen-
sitive in the classroom is making sure everyone feels welcome 
and safe there. Use students’ own experiences and viewpoints 
in class discussions, or provide them with opportunity to offer 
their own (Parkhouse, Gorlewski, Senechal, & Lu, 2021; Price, 
Green, Memon, & Chown, 2020). Teachers with a multiethnic 
classroom could, for instance, encourage their students to tell 
each other tales about their home countries, or they might or-
ganise group activities that encourage students to learn about 
and celebrate one other’s cultures. 

To establish a welcoming and supportive classroom for all 
students, teachers should adopt a culturally responsive peda-
gogy that takes into account their diverse cultural origins and 
experiences. Culturally responsive teaching (CRT) entails a 
number of practises, including the use of culturally relevant 
literature, language that reflects students’ cultural and linguistic 
diversity, relationships with students and their families, cultur-
ally responsive assessments, and an environment that is wel-
coming to all students (Fabionar, 2020; Ramlackhan, 2020). 
Teachers can better serve their students’ needs by adopting 
CRT in order to provide them with a high-quality education 
that is both personally meaningful and respectful of each stu-
dent’s own cultural background. Education that is culturally 
sensitive respects and celebrates the uniqueness of each student 
and their surroundings. It is a strategy for increasing student 
involvement in the classroom by focusing on each individual’s 
unique cultural background and perspectives. A culturally re-
sponsive educator takes into account pupils’ diverse cultural 
identities while planning lessons and implementing pedagogical 
practises. In this essay, we will go through a model for cultural-
ly sensitive instruction and show you how it works in practice. 

Cultural competency, culturally responsive teaching tech-
niques, culturally responsive curriculum, and culturally respon-
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sive classroom management make up the framework for cul-
turally responsive education (Sandoval, 2016; Thomas & Berry 
III, 2019). We will take a closer look at each of these parts and 
show you how you may use them in the classroom. Under-
standing, appreciating, and getting along well with individuals 
from different cultural backgrounds are all part of being cultur-
ally competent. A culturally competent educator sees culture 
for what it really is: a living, evolving, and intricate web of 
shared assumptions, norms, and practises. Teachers are aware 
that their personal values and experiences shape how they ap-
proach the classroom. Teachers with cultural competence work 
hard to make their classrooms welcoming and accepting of all 
pupils, regardless of their background or culture (Heringer, 
2019; Paris, 2017). A culturally competent educator may, for 
instance, begin the school year by having pupils introduce 
themselves and talk about their cultural identities. Using a writ-
ing prompt, group conversation, or collaborative project can all 
help achieve this goal. The educator may also choose to include 
student cultural variety into the classroom through the use of 
literature, music, and artefacts. 

3. Cultural Diversity and Equity in Educational Assess-
ment 

By making connections between students’ own cultural ex-
periences and the curriculum, culturally responsive teaching 
approaches increase student engagement and achievement. 
Teachers that are culturally sensitive understand that each stu-
dent has unique learning needs and tailor their lessons appro-
priately (Lopez, 2015; Phuntsog, 1999). In addition, they work 
to acknowledge and include students’ cultural viewpoints into 
lessons. A culturally sensitive educator could have their pupils 
work together on projects and discuss what they’ve learned 
through cooperative learning activities, for instance. Teachers 
may also find it helpful to utilise texts and media that feature 
characters of many ethnicities and backgrounds to better relate 
to their multiethnic classrooms. The instructor may also utilise 
storytelling to establish rapport with the class and inspire stu-
dents to open up about their own lives and cultural back-
grounds. A culturally responsive curriculum is one that takes 
into account the many cultural identities of its pupils and tailors 
its approach accordingly (Butler, Atwater, & Russell, 2014; 
Chang & Cochran-Smith, 2022). 

Teachers that are sensitive to cultural norms understand 
that pupils learn better when they can make personal connec-
tions to the material. They also recognise the potential of cur-
ricula to improve cultural sensitivity and understanding. A cul-
turally sensitive educator may, for instance, incorporate the 
personal experiences of immigrants from all over the world 
into a unit on immigration. They may also integrate conversa-
tions about the difficulties immigrants encounter in adjusting 
to a new culture and utilise literature that represents the experi-
ences of immigrant families. The educator may also choose to 
have outside speakers or members of the community who may 
share their insights with the students (Harkins Monaco, 
Brusnahan, & Fuller, 2023; Hutchison & White, 2020). Man-
agement that is culturally sensitive in the classroom encourages 
students to behave well and value their differences. Teachers 
who are sensitive to cultural differences understand that the 
way they manage their classrooms may unwittingly cause cer-
tain students to feel uncomfortable or even marginalised. The 
goal of culturally responsive pedagogy (CRP) is to provide a 

classroom setting that is welcoming and supportive of all stu-
dents, regardless of their cultural backgrounds. CRP’s mission 
is to promote academic achievement by encouraging students 
to strengthen their sense of cultural identity, broaden their 
worldview, and value the contributions of others (Evans, 
Turner, & Allen, 2020; Palmer, Vodicka, Huynh, D’Alexander, 
& Crawford, 2022). Educators can use the following methods 
to further culturally sensitive pedagogy: Grow your cultural 
competence. Teachers who are culturally competent under-
stand their students’ cultural contexts and utilise this infor-
mation to design lessons that meet their needs. Developing 
one’s cultural knowledge and sensitivity is a continual process 
that necessitates introspection and professional growth. Teach-
ers may learn more about cultural competence by engaging in a 
number of different activities, including attending conferences 
and seminars, reading relevant materials, and engaging in online 
discussions. Culture-sensitive teaching is one method of ensur-
ing that students from all backgrounds are given an equal op-
portunity to learn and grow (Codding, Alkhateeb, Mouza, & 
Pollock, 2021; Guo-Brennan & Guo-Brennan, 2020). Books, 
movies, and other media that are representative of students’ 
cultural origins, as well as courses and activities that make use 
of these traditions and practises, might all fall under this cate-
gory. If a teacher has a class made up mainly of Hispanic kids, 
they can opt to read and celebrate works by Hispanic authors 
and observe cultural rituals like the Day of the Dead. 

Third, make use of inclusive language, which is defined as 
language that creates a sense of belonging and respects and 
cherishes variety. By utilising gender-neutral terminology, 
avoiding preconceptions, and speaking in a way that is respect-
ful of all cultures, educators may use language that is more 
inclusive. Teachers can avoid using terminology like “boys and 
girls” in favour of more neutral phrases like “students” or 
“scholars.” Create bonds with your pupils and their families 
(Ramlackhan & Catania, 2022; Samuels, 2018). Establishing 
meaningful connections with children and their families is cru-
cial to developing a classroom that is sensitive to their cultural 
backgrounds. Teachers may facilitate discussions on students’ 
and families’ cultural identities and experiences, and they can 
also work in tandem with families to further their kids’ educa-
tion. Teachers may encourage cultural diversity in the class-
room by providing venues for students to present on their own 
cultural customs and traditions, holding parent-teacher confer-
ences, and inviting families to join in classroom activities 
(Subagyo, 2022; Vale, Atweh, Averill, & Skourdoumbis, 2016). 
Do culturally sensitive tests: Assessments are considered cul-
turally responsive when they are designed to accommodate 
students of diverse cultural backgrounds and provide students 
with opportunities to demonstrate their learning in contexts 
that are personally important to them. Among them are tests 
that take into account a variety of means of expression. 

4. Incorporating Indigenous Perspectives into Culturally
Responsive Pedagogy 

An approach to education known as “culturally responsive 
teaching” prioritises creating a classroom that is welcoming and 
supportive of students of different identities and life experienc-
es. With the proliferation of distance education in recent years, 
it is crucial to refine methods for culturally sensitive online 
instruction. In this article, we will go over some of the most 
important guidelines for culturally sensitive online instruction, 
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and provide examples to back up our claims. Building a feeling 
of community amongst learners is essential for culturally sensi-
tive online education (C. Howard, Overstreet, & Ticknor, 2018; 
Kaur, 2012). Isolation is a common problem in online class-
rooms, especially for students who are not tech savvy or who 
originate from cultures where distance education is not the 
norm. Teachers have a responsibility to provide a safe and 
encouraging classroom setting for their students. Teachers 
could have their students identify themselves and talk about 
where they are from, or they might use online discussion 
boards or virtual office hours to get to know each student on a 
more personal level (Madkins & Howard, 2023; Madkins, 
Howard, & Freed, 2020). 

Teachers that are culturally sensitive understand that each 
student has a unique set of experiences, perspectives, and 
methods of learning that they bring to the classroom. Teachers 
using online platforms should diversify their approaches in 
order to appeal to their pupils. Teachers may employ a variety 
of media, including as films, podcasts, and infographics, to 
communicate content to students (Murray, 2021; Sanders John-
son, 2021). They might also facilitate student interaction and 
cooperation by means of group projects or virtual conferences. 
Educators who practise cultural responsiveness understand the 
value of valuing and welcoming other points of view (Freire & 
Valdez, 2017; Lalas & Strikwerda, 2020). It is important to 
recognise kids’ unique cultural experiences while simultaneous-
ly emphasising the achievements of underrepresented groups. 

Teachers can utilise a wide range of tools at their disposal 
to introduce students to new points of view in an online class-
room. Classes may feature readings or videos by writers or 
speakers from a variety of backgrounds, or they may welcome 
speakers with unique perspectives to the classroom. When 
students come from different cultural and language back-
grounds, online communication can be more difficult (Austin 
et al., 2019; Wlodkowski & Ginsberg, 1995). To ensure that all 
students feel included and understood, teachers should be sen-
sitive to differences in language and communication styles. For 
this reason, some educators choose not to use specialised terms 
or jargon in the classroom. They may also provide time for 
pupils to ask questions and get more information when they 
are confused. 

Reflection and analysis are emphasised in a culturally sensi-
tive classroom. Teachers may foster students’ capacity for in-
trospection and analysis by giving them the chance to reflect on 
their own experiences and opinions in an online classroom. 
Teachers may assign research papers that act as personal reflec-
tions on a given topic, or they may set up online forums where 
students may discuss controversial issues while maintaining 
civil discourse. Online students may feel more isolated from 
their teachers and classmates, thus it is more crucial to provide 
timely and insightful feedback in this medium. Teachers should 
aim to provide students timely, insightful feedback that draws 
attention to both their strengths and opportunities for growth 
(McIntosh & Nenonene, 2022; Whitaker & Valtierra, 2018). 
Online tests and assignments are only two examples; instruc-
tors might also have virtual office hours or hold one-on-one 
sessions to provide students individualised feedback. Last but 
not least, culturally responsive educators know that being flexi-
ble and adaptable is essential for reaching every learner. Teach-
ers in virtual classrooms need to be flexible in order to fulfil 
the demands of their diverse student populations. 

5. Culturally Responsive Classroom Management Strate-
gies 

The term “culturally responsive pedagogy” (CRP) refers to 
an approach to education that takes into account and celebrates 
the wide range of cultural identities among today’s pupils. The 
goal is to provide a welcoming and safe learning space for all 
kids, regardless of their background in terms of colour, ethnici-
ty, language, or socioeconomic level. Improvements in student 
achievement, student engagement, and teacher satisfaction 
have all been linked to the use of CRP in the classroom 
(Borrero, Flores, & de la Cruz, 2016; Nolan & Keazer, 2021). 
The incorporation of culturally appropriate textbooks and oth-
er educational resources is an integral part of CRP. While 
teaching about a historical event, a social studies teacher may 
employ primary source materials written from several points of 
view. Students get exposure to a greater range of ideas and are 
prompted to engage in critical thinking about those ideas when 
presented with numerous views. The cultivation of instructive 
methods that are culturally sensitive is another vital component 
of CRP. This necessitates modifying curriculum to accommo-
date the learning styles of a wide range of students (Buzzetto-
Hollywood, 2023; Gilpin, Clinton-Lisell, Legerski, & Rhodes, 
2022). Teachers may, for instance, tailor their methods of in-
struction to the needs of their ESL students or make use of 
students’ cultural practises during lessons. Teachers may foster 
a more welcoming and supportive classroom climate by tailor-
ing their lessons to the requirements of individual pupils. 

Developing trusting connections between educators and 
their pupils is another focal point of CRP. This necessitates 
treating each kid as an individual and learning about their spe-
cific background and set of circumstances. Teachers may do 
more for their students’ learning and motivation if they take 
the time to develop positive connections with them based on 
mutual trust and respect. Recognizing and appreciating the 
wide variety of student identities, experiences, and cultural 
origins is the goal of culturally responsive teaching (CRT) 
(Garces-Bacsal & Elhoweris, 2022; Paris, 2012). The goal of 
culturally responsive teaching (CRT) is to design classrooms 
that value and make use of students’ varied language, cultural, 
and socioeconomic backgrounds. Culturally responsive teach-
ing (CRT) in special education entails adapting pedagogical 
practises, course content, and evaluations to the specific cultur-
al backgrounds of individual pupils. In this paper, I will define 
“culturally responsive teaching” in the context of special educa-
tion and give some concrete instances of its successful use. 
Recognizing that children with disabilities come from a variety 
of cultural backgrounds is central to culturally responsive 
teaching (CRT) in special education. 

Several factors contribute to this variety, such as racial and 
ethnic composition, religious beliefs, linguistic skills, and socio-
economic standing. Students with disabilities may be impacted 
in many ways by their cultural backgrounds, and CRT in special 
education acknowledges this (Galloway, Callin, James, 
Vimegnon, & McCall, 2019; Paris & Alim, 2017). A student 
with a handicap from a low-income household, for instance, 
may encounter supplementary obstacles to their education, 
such as limited financial support, poor nutrition, or unsafe 
living conditions. Special education instructors, in order to 
foster a culturally sensitive classroom, must develop strong 
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connections with their children and their families. Learning 
about and appreciating each student’s unique cultural heritage 
is essential. For instance, educators may enrich the classroom 
experience by learning about and observing students’ cultural 
holidays, customs, and festivities. As a result, students are more 
likely to feel comfortable asking questions and participating in 
class discussions (Adams & Farnsworth, 2020; Halim, Ramli, & 
Ali, 2022). Using culturally appropriate teaching methods is 
also an important part of culturally responsive teaching (CRT) 
in special education. To make lessons more interesting and 
applicable, educators might draw on students’ cultural 
knowledge and experiences. There are several ways in which 
educators might draw on students’ cultural backgrounds to 
impart knowledge and skills. Teachers can also make use of 
books, movies, and photographs that reflect the cultural variety 
of their pupils. Educators are increasingly placing an emphasis 
on culturally responsive pedagogy (CRP) and performance-
based assessment (PBA) (Khalifa, Gooden, & Davis, 2016; 
Taylor & Sobel, 2011). These two ideas are related because 
CRP may function as a guideline for developing and enforcing 
powerful PBA procedures. This article will define CRP and 
PBA, explain why they are relevant in the classroom, and show 
how they might be applied in practise. 

6. The Role of Technology in Culturally Responsive Ped-
agogy 

When teachers consider their students’ backgrounds and 
customs, they are engaging in culturally responsive education. 
This necessitates an appreciation for, and incorporation of, 
students’ diverse cultural origins among educators. Among the 
tenets of CRP are the development of trusting relationships 
between students and instructors, the encouragement of an 
open and accepting classroom climate, and the incorporation 
of activities that are meaningful to students’ cultural back-
grounds into the curriculum (Arvanitis, 2018; Bunyamin & Isa, 
2022). Culturally responsive pedagogy (CRP) refers to the prac-
tise of tailoring instruction to students’ cultural backgrounds 
by, for instance, using literature from students’ cultures, ob-
serving students’ cultural holidays and traditions, or adapting 
other forms of instruction. Because of this, students may de-
velop a deeper interest in and understanding of the material 
being covered in class. In contrast, performance-based assess-
ment is a method of evaluating a student’s learning by seeing 
how well they use what they have learned in practical settings. 
Projects, portfolios, and oral presentations are just a few exam-
ples of the various formats suitable for this kind of evaluation. 
The assessment of students’ critical thinking, problem solving, 
and communication skills is highly valued in PBA (Gist, Jack-
son, Nightengale-Lee, & Allen, 2019; Salter, 2000). Teachers 
that employ PBA could, for instance, have their pupils work on 
a project that calls for them to apply what they have learned to 
the real world by solving a problem. It is possible that the edu-
cator may evaluate the student’s research, analysis, and presen-
tation skills. 

Effective PBA procedures may be designed and imple-
mented with the help of the framework provided by CRP. 
Teachers are more likely to design lessons that are meaningful 
to their students’ cultural identities when they employ CRP. 
The term “culturally responsive teaching” refers to an ap-
proach to education that takes into account each student’s 
unique values, customs, and experiences (Davy, 2016; Johnson, 

2014). It’s a method that takes into account the fact that every 
student is unique and has certain requirements for academic 
success. Culturally responsive education is crucial in the fields 
of science and mathematics to provide a welcoming and stimu-
lating classroom for all students. In this post, I will describe 
how a paradigm for culturally sensitive instruction in STEM 
subjects came to be, and provide some case studies. The four 
cornerstones of the paradigm for culturally responsive science 
and mathematics education are teacher cultural competency, 
high standards, curriculum and instruction that takes into ac-
count students’ cultural backgrounds, and a safe and accepting 
classroom setting (Johnson & Fuller, 2014; Pradhan, 2015). 
Each factor is essential in crafting a strategy to teaching science 
and mathematics that is both effective and sensitive to the 
needs of diverse student populations. 

Understanding, appreciating, and respecting pupils’ cultural 
diversity is what we mean when we talk about cultural compe-
tency. Culturally relevant education relies on this principle. A 
teacher who is culturally competent is one who is aware of and 
sensitive to the wide range of student cultural backgrounds and 
uses this awareness to foster an inclusive classroom. A scien-
tific teacher who is sensitive to the fact that some cultures have 
superstitions or taboos around particular animals or plants, for 
instance, might devise alternate lesson plans that do not violate 
such norms. Having high standards for all pupils is a central 
tenet of culturally responsive education (T. C. Howard, 2003; 
Walker, 2019). It assumes that all pupils, regardless of their 
cultural origins, have the potential to study and succeed at high 
levels. Instructors should push their pupils to their limits, but 
also equip them with the resources they need to succeed. If 
you’re a maths teacher, for instance, you may assign some really 
difficult problems that draw on a variety of cultural traditions. 
Third, educating in a way that takes culture into account: The 
incorporation of materials and methods that are culturally rele-
vant is important to a culturally responsive curriculum and 
instruction strategy (Parhar & Sensoy, 2011; Shmulsky, Gobbo, 
& Vitt, 2022). To make learning meaningful and interesting for 
all students, teachers should draw on a variety of cultural view-
points, examples, and circumstances. A science educator, for 
instance, may utilise cultural examples to illustrate ideas like 
biodiversity and climate change. 

An inclusive and inviting learning environment for all chil-
dren depends on three interrelated concepts: teacher empathy, 
teacher dispositions, and teacher training for culturally respon-
sive pedagogy. In this essay, I will discuss why these ideas are 
significant and how they may be used in the classroom. To 
have empathy is to feel and comprehend what other people are 
going through. In the classroom, empathy involves putting 
yourself in the shoes of your pupils so you can meet their 
needs. Teachers with compassion provide an atmosphere in 
which all children may learn and grow while being treated with 
dignity and respect (Copeland Solas & Kamalodeen, 2022; 
Lopez, 2011). They are attentive to their kids, validate their 
experiences, and offer comfort when necessary. An empathic 
educator, for instance, could enquire as to how a student is 
doing and provide advice or referrals to assist them manage if 
they are experiencing difficulties in their personal lives. Dispo-
sitions are the attitudes, beliefs, and values of teachers that 
influence their behaviours and relationships with their pupils. 
Establishing a culturally responsive classroom relies heavily on 
the development of desirable attitudes like openness, respect, 
and a desire to learn. Instructors who have the right frame of 
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mind are more likely to respect their students’ ethnic identities 
and make accommodations for their students’ unique life expe-
riences. A teacher with a disposition of openness, for instance, 
could encourage students to share their cultural customs and 
beliefs with the class, while a teacher with a disposition of re-
spect might seek out resources and materials that represent the 
variety of their pupils. 

7. Addressing Racial and Ethnic Disparities in Education
Through Culturally Responsive Pedagogy 

The term “culturally responsive pedagogy” (CRP) refers to 
a method of teaching that takes into account and celebrates the 
many cultural identities and experiences of its pupils. Learning 
to understand and control one’s emotions, build and maintain 
meaningful relationships, and work towards one’s own objec-
tives are all components of social and emotional learning 
(SEL). There are a number of assumptions that teachers and 
students could make about SEL instruction utilising a CRP 
framework. These beliefs can affect how teachers approach 
SEL instruction and, by extension, student achievement. In this 
paper, we will discuss how culturally responsive pedagogy may 
be used to better instruct students in social and emotional 
learning. First, CRP is thought to be effective in the classroom 
because it is thought to be relevant to students’ experiences 
and interests. In other words, students believe that the SEL 
lessons they are learning are relevant to their own lives and 
cultures. To exemplify ideas like emotional control and connec-
tion development, a teacher utilising a CRP approach to SEL 
can read aloud or share a story from a student’s culture (Lin, 
2022; Madkins et al., 2019). This makes SEL more approacha-
ble and interesting for kids by recognising and appreciating 
their diverse cultural backgrounds and experiences. 

Two, CRP is seen to be an inclusive approach to teaching 
social and emotional learning. This implies that the method 
seeks to accommodate pupils from diverse backgrounds in 
terms of race, ethnicity, language, and culture. To make sure all 
their pupils are heard, a teacher employing a CRP approach to 
teaching SEL can, for instance, add more than one language or 
cultural perspective into their lessons. Doing so fosters a 
community in the classroom where everyone feels accepted 
and valued despite their differences. Thirdly, the impression of 
sincerity: Third, they believe that the CRP approach to SEL 
education is sincere and honest. This implies that rather than a 
token gesture towards cultural sensitivity, the approach makes a 
sincere effort to include other viewpoints and methods of in-
struction (Norman, 2020; Waitoller & King Thorius, 2016). To 
ensure that their courses are culturally appropriate and relevant, 
educators utilising CRP strategies, such incorporating commu-
nity-based practises or traditions, and actively seeking input and 
feedback from students and families. They are showing their 
pupils and their families that they value cultural diversity and 
are open to learning new things. 

Culturally responsive teaching (CRT) is a method that takes 
into account and responds to the wide range of cultural back-
grounds that its pupils represent. Students’ cultural and linguis-
tic origins affect how they study and interact with the material; 
CRT acknowledges this. Learning relies heavily on the brain, 
thus it’s important to get insight into how the brain processes 
information in order to implement culturally sensitive peda-
gogy. Teachers can make classrooms more welcoming and 

productive for all kids by drawing on neuroscience research. 
The use of multimodal training is one way in which the brain 
may guide CRT. This entails making use of many modalities, 
such as visual, aural, and kinesthetic, to communicate the same 
content (Lindo, 2020; Sleeter, 2012). For children who learn 
best via seeing, a teacher could incorporate visual aids like dia-
grams, films, and photographs into the classroom, while simul-
taneously providing kinesthetic exercises for students who 
learn best through doing. Providing pupils with opportunity to 
make connections between new material and their prior 
knowledge and experiences is also important because of CRT 
and the brain. 

Schema building is a technique that can help pupils re-
member details and draw links between ideas. Teachers can 
encourage students to make connections and acquire a deeper 
grasp of a topic by having them share personal experiences or 
cultural traditions that are relevant to that topic. A more wel-
coming and safe school climate for kids of all backgrounds may 
be fostered by integrating culturally responsive instruction 
throughout subject areas. For instance, showing appreciation 
for and understanding of students’ diverse cultural back-
grounds may go a long way towards fostering a safe and ac-
cepting learning environment. Because of this, you may experi-
ence less of the tension and worry that interferes with your 
ability to learn. The necessity of a nurturing classroom setting 
is another link between CRT and brain function. Chronic stress 
has been shown to have detrimental effects on brain develop-
ment and can have a severe impact on cognitive abilities includ-
ing learning and memory. A less-stressful and more-focused 
classroom environment is beneficial to students’ ability to 
study. 

8. Culturally Responsive Pedagogy and Achievement Gap

Christian Using restorative justice methods is one way to 
make a school more welcoming and safe for all students. In-
stead than penalising pupils for bad behaviour, restorative jus-
tice focuses on mending the damage they’ve caused and mend-
ing broken relationships. Teachers may make the classroom a 
more welcoming and safe place for all students by using restor-
ative practises to resolve disagreements. Teaching with cultural 
sensitivity also takes into account how students’ personal, so-
cial, and historical experiences shape their knowledge and de-
velopment (Dixson, 2021; Sleeter, 2011). Teaching approaches 
that are more inclusive and attentive to students’ needs can be 
informed, for instance, by understanding how students’ experi-
ences vary depending on their ethnicity, gender, and other so-
cial identities. 

A more equal classroom setting can be achieved by analys-
ing the role that implicit biases and assumptions play in the 
teaching materials and methods used. Recognizing and appreci-
ating the wide range of cultural backgrounds and life experi-
ences that students bring to the classroom is central to cultural-
ly responsive teaching (CRT). It’s an ethics-and-care-based 
strategy for urban schools that prioritises making learning ac-
cessible, interesting, and rewarding for all students, but espe-
cially those from underserved backgrounds. In this paper, we 
will look at what CRT is, how it works, and how it may be used 
in an urban setting. CRT is based on the idea that students’ 
experiences, beliefs, and methods of learning are shaped by 
their cultural and linguistic origins. Building trusting, respectful, 
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and empathetic connections with kids, families, and communi-
ties is, thus, the first step in adopting CRT. To do so, teachers 
must provide a safe space in the classroom where students feel 
comfortable sharing their own experiences and viewpoints on a 
wide range of topics. A teacher may introduce a unit on Ameri-
can history by having students write about their own family’s 
immigrant experience and explaining how it fits into the bigger 
picture. In doing so, the instructor not only lends credence to 
the students’ personal narratives, but also helps them make 
connections between classroom material and their own cultural 
backgrounds. Using resources and methods that are appropri-
ate for the target culture is also crucial in culturally responsive 
teaching (CRT). This entails using texts, visuals, and other ma-
terials that are culturally and linguistically relevant to students 
and that encourage students to draw connections between what 
they learn and their own lives and interests (Copeland Solas & 
Kamalodeen, 2022; Kozleski & Thorius, 2014). Teachers may 
do this in a variety of ways, including including literature, mu-
sic, and art that represent the cultural traditions of their pupils, 
such as those of Black Americans and Latinxs. 

Culturally sensitive practises like cooperative learning, 
problem-based learning, and inquiry-based learning may also be 
used in the classroom. These strategies take into account the 
fact that students from a variety of backgrounds may have 
varying preferences and ways to learning, and that pupils get a 
deeper understanding of a topic when it is given a personal 
context. The ability to critically examine and question the so-
cial, cultural, and historical forces at work in the world is fos-
tered by CRT as well. For this reason, it is important to instruct 
students in the identification and evaluation of their own and 
others’ preconceptions, biases, and stereotyping. Educating for 
social justice also include helping students gain the knowledge, 
skills, and attitudes necessary to effect positive change in their 
communities. A teacher may have pupils do a critical examina-
tion of the media’s portrayal of certain groups, such as immi-
grants or people of colour. As a result, a conversation on the 
role of media in perpetuating prejudices and stereotypes might 
ensue, and students can be inspired to create media that direct-
ly confronts these issues. Lastly, CRT stresses the value of 
community and family involvement in the classroom. For this 
reason, it is important to form relationships with local groups 
and families based on mutual respect and a commitment to the 
achievement of all students. Incorporating the wisdom and 
experience of families and communities into classroom practis-
es and decision-making is another important aspect of this 
approach. 

9. The Impact of Culturally Responsive Pedagogy on Stu-
dent Learning Outcomes 

A service-learning project that meets a community need 
might be designed by a teacher in collaboration with an existing 
community group. Students might do this by researching the 
area’s background and culture, then collaborating with locals to 
pinpoint a problem and provide a workable solution. Not only 
does this encourage kids to think critically and creatively, but it 
also fosters a sense of belonging and participation in the larger 
community. CRT is a method of teaching in urban settings that 
is founded on ethics and caring, and which places a premium 
on appreciating and respecting each student’s unique back-
ground and set of life experiences. Dr. Gloria Ladson-Billings 
established a pedagogical method called culturally relevant ped-

agogy (CRP) that places an emphasis on teachers knowing 
about and respecting their students’ cultural backgrounds and 
languages. The goal of CRP is to make the classroom a wel-
coming and stimulating place for students of various back-
grounds and experiences to learn. In this paper, we will exam-
ine the foundations of CRP and give some classroom applica-
tions. 

CRP is based on the idea that education should take into 
consideration students’ cultural origins and experiences since 
they have an impact on how they learn. The goal of CRP is to 
provide a learning environment where all students feel safe 
sharing their cultural identities and experiences, and where they 
are given many opportunity to make meaningful connections 
between their classroom work and their everyday lives and 
communities. Culturally relevant teaching materials and meth-
ods are an integral part of CRP. This involves using texts, visu-
als, and other materials that are inclusive of students’ cultural 
backgrounds and language backgrounds and that encourage 
students to make personal connections to the material being 
studied. Teachers may do this in a variety of ways, including 
including literature, music, and art that represent the cultural 
traditions of their pupils, such as those of Black Americans and 
Latinxs. Developed by Geneva Gay, Culturally Responsive 
Teaching (CRT) accounts for the wide range of cultural back-
grounds that students bring to the classroom. Its primary goal 
is to foster kids’ academic success while simultaneously re-
specting and appreciating their diverse cultural origins. With 
this approach, concerns of fairness and inclusion are prioritised 
in the classroom with the belief that education may be used as 
a vehicle for social justice. 

Learning, according to one of CRT’s guiding concepts, is 
inherently cultural. This implies that students’ worldviews and 
learning styles are influenced by their personal experiences and 
cultural origins. In order to foster a learning environment that 
is culturally responsive, teachers must first take the time to 
learn about their students’ cultural origins. Teachers of pupils 
from many different backgrounds can benefit from using mul-
ticultural literature and encouraging their charges to do the 
same. By doing so, the teacher fosters a classroom climate that 
is inclusive of all students and encourages them to actively 
participate in learning by focusing on topics that are of person-
al interest. CRT also emphasises the value of establishing rap-
port between educators and their pupils. In classes with kids 
from a wide range of backgrounds, this may go a long way 
towards fostering an atmosphere of mutual respect and trust. 
It’s not uncommon for teachers to make an effort to familiarise 
themselves with their pupils’ cultural backgrounds in order to 
better accommodate their needs. Doing so demonstrates to 
students that they are valued as individuals with unique per-
spectives and experiences, and fosters an atmosphere where all 
voices are heard. 

10. Preparing Teachers for Culturally Responsive Peda-
gogy: A Professional Development Approach 

The incorporation of culturally relevant pedagogical strate-
gies is also essential to CRT. The cultural variety of the class-
room should be reflected in the teaching techniques used, and 
those approaches should be culturally relevant and interesting 
to the pupils. Rather of depending entirely on traditional lec-
ture-style teaching methods, teachers today are increasingly 
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turning to other pedagogical strategies, such as the use of mu-
sic, art, and storytelling. This helps students connect with the 
topic on a deeper level and shows the teacher cares about them 
as individuals outside the classroom. Lisa Delpit is a prominent 
educational theorist and author from the United States. Her 
works focus on the intersection between education and culture. 
Her book “Education in a Multicultural Society” is a classic in 
the subject of multicultural education, and it contains helpful 
advice for teachers who want to foster classrooms that are 
welcoming to children of various backgrounds. 

The concept of “cultural capital” is important to Delpit’s 
writings. An individual’s cultural capital consists of their ac-
quired wisdom, abilities, and experiences. Language, culture, 
religion, and ethics are all examples. Delpit argues that cultural 
capital may serve as both a great learning tool and an impedi-
ment for pupils whose cultural backgrounds are not adequately 
acknowledged or respected in the classroom. A student who 
grew up in a non-English speaking environment, for instance, 
may know a lot about that language and its culture. A student’s 
chances of academic success may be diminished, however, if 
the classroom is not set up to take into account the student’s 
cultural capital. The student may face consequences for failing 
to embrace the majority culture. Teachers can help alleviate this 
problem by putting a premium on students’ unique cultural 
capital. This might be done through culturally relevant teaching 
practises that make use of students’ past knowledge and expe-
riences, or through directly introducing components of stu-
dents’ cultures into the curriculum. 

Multicultural education, as proposed by James A. Banks, is 
a strategy for increasing students’ exposure to and appreciation 
of different cultures. It acknowledges the value of cultural di-
versity and seeks to foster a classroom that is welcoming, sup-
portive, and flexible for kids of all backgrounds. In this paper, 
we will analyse the multicultural education proposed by James 
A. Banks, focusing on its fundamental ideas and supporting 
them with concrete instances from modern society. The basic 
tenet of Banks’ multicultural education concept is that all chil-
dren deserve an equal opportunity to learn and grow from their 
school experiences. His approach relies on a number of crucial 
factors. The first is what we call “content integration,” which 
means include people of different backgrounds in classroom 
discussions and activities. Literature and history classes, for 
instance, may study texts written from several points of view. 
The Knowledge Creation Process emphasises the concept that 
students should be taught to understand and respect the diver-
sity of opinions within their classroom and that knowledge is 
generated via social interaction. 

Third, a focus on reducing bias and increasing tolerance 
among pupils is included. It involves exposing kids to people 
from other cultural backgrounds and educating them on the 
perils of bias. Fourth, equity pedagogy stresses the need of 
providing a welcoming and inclusive classroom for all students. 
Differentiated instruction, group study, and a plethora of other 
techniques are all part of this approach. Strengthening School 
Culture and Social Structure places an emphasis on developing 
a welcoming and accepting environment for students of all 
backgrounds. Among these include elevating students’ voices, 
including parents and communities, and tackling issues of so-
cial justice on campus. Referring to Multicultural Education by 
James A. Banks, a social studies course that covers the topic of 
immigration is a practical example of content integration in the 

classroom. Instead of focusing just on American immigration, a 
teacher should incorporate the viewpoints of Asian, African, 
and Latin American immigrants. it’s common practise in lan-
guage arts classes to have students read and debate works of 
literature from a variety of cultures as part of the knowledge-
building process. Students may also be invited to consider how 
they bring their own cultural lens to bear on readings. Third, a 
school might work to reduce prejudice by hosting a cultural fair 
or other events that highlight the unique backgrounds of its 
student body. Pupils might be prompted to discuss and learn 
from one another’s cultural practises. Equity pedagogy: a 
teacher may employ a range of strategies, including visual aids, 
group work, and technology, to cater to a wide range of stu-
dent learning styles. 

11. The Relationship between Culturally Responsive Ped-
agogy and Social Justice 

The book Pedagogy of the Oppressed by Paulo Freire ex-
amines the interplay between oppressor and oppressed, as well 
as the role of education in this context. The book’s 1968 re-
lease marked the beginning of its lasting impact in the realms 
of education and social justice. According to Freire, the status 
quo in education only serves to strengthen the imbalance of 
power between oppressed and oppressor. The instructor plays 
the role of oppressor and the pupils that of the oppressed in a 
conventional classroom. Students are expected to sit silently 
and learn what the instructor tells them while the teacher exerts 
all of the authority. This furthers the notion that knowledge is 
bestowed, rather than earned it cannot be earned via effort. A 
novel method of teaching is proposed by Freire; he calls it 
“problem-posing education.” Using this method, the classroom 
becomes a two-way conversation between the instructor and 
the pupils. The role of the educator has shifted from imparting 
information to that of a guide who encourages pupils to learn 
via their own investigation and the sharing of their findings. 
The students are given more agency in their learning and are 
encouraged to question entrenched social hierarchies as a result 
of this method. 

Freire’s community organising programme in Brazil is an 
example of the “problem-posing education” technique. The 
programme hosted seminars where locals could come together 
and talk about things like healthcare, education, and housing 
that were affecting their everyday lives. The sessions encour-
aged audience participation so that locals may share their 
knowledge and expertise. The purpose was to provide commu-
nity members with the knowledge and skills they needed to 
address the problems they had identified. The Highlander Re-
search and Education Center in Tennessee is another institu-
tion using the “problem-posing education” approach. The 
Highlander Center was established in 1932 as a school for un-
ion organisers and civil rights advocates. Throughout the 1950s 
and 1960s, the centre hosted seminars that brought together 
civil rights advocates from all around the country. The goal of 
the seminars was to encourage participant participation and the 
sharing of prior knowledge and experience. The intention was 
to facilitate a community where members could share their 
knowledge and work together to effect positive social change. 
Critical pedagogy, an educational philosophy that stresses the 
significance of challenging power systems and social conven-
tions, has also been impacted by Freire’s views. By a process of 
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critical enquiry, educators practising critical pedagogy hope to 
equip their students to become agents of social change. 

Sonia Nieto is a well-known professor who has written ex-
tensively on the topic of intercultural education in the modern 
world. Nieto argues that today’s heterogeneous society need a 
multicultural education framework for effective classroom 
instruction and student development. In this piece, we’ll go 
into the ideas behind Sonia Nieto’s push for intercultural edu-
cation and look at some concrete case studies. Recognizing 
students’ cultural variety, multicultural education seeks to in-
crease their knowledge of, and respect for, a wide range of 
cultures. Multicultural education aims to address historical and 
present concerns of race, ethnicity, culture, language, religion, 
gender, and other social identities in order to promote social 
justice, equity, and inclusion. Sonia Nieto identifies four main 
components of intercultural education that teachers should 
take into account while crafting lessons. 

One, Content Merging: To achieve this goal, the curricu-
lum must incorporate a wide range of cultural viewpoints, ex-
periences, and contributions. Students can get a deeper and 
more nuanced knowledge of other cultures via the study of 
literature, history, art, and music from other civilizations. 
Knowledge Creation, the second pillar, places an emphasis on 
questioning and deconstructing curriculum’s Eurocentric or 
Western biases through in-depth analysis of these narratives as 
the source of all knowledge. It challenges pupils to look be-
yond what they’ve been taught and form their own opinions 
based on their research. Third, equity pedagogy focuses on 
accommodating students from various backgrounds by tailor-
ing lessons to their specific need. It involves making use of a 
wide range of methods, materials, and evaluations in the class-
room that respect and celebrate the diversity of their students’ 
cultural identities. The fourth tenet is eliminating prejudice, 
which entails working to change people’s minds and alter their 
actions so that they are more accepting of others with different 
backgrounds. 

Cultural Modeling, developed by anthropologist Enid Lee, 
examines the ways in which people’s backgrounds shape their 
thoughts, feelings, and actions. Lee defines cultural modelling 
as the method through which people absorb and integrate their 
culture’s norms, values, and customs. In this post, I will discuss 
cultural modelling and give some instances to highlight its im-
portance. The process of cultural modelling is intricate and 
multidimensional, including several variables. Socialization, or 
the process through which people absorb the rules and values 
of their culture, is an essential part of cultural modelling. Fami-
ly, friends, classmates, and the media as well as formal and 
informal educational settings all have a role in a person’s social 
development. A youngster raised in a collectivistic culture, like 
Japan’s, may be taught to put the needs of the group ahead of 
their own. Family rituals, school lessons, and friendships 
amongst peers are all possible avenues for the perpetuation of 
this cultural norm. As a result, the kid can grow up thinking 
that getting along with others is more significant than being the 
best at everything. The passing on of customs and traditions 
from one generation to the next is also an essential part of 
cultural modelling. 

The term “cultural reproduction” is commonly used to de-
scribe this phenomenon. Both formal schooling and informal, 
day-to-day contacts within a culture contribute to the continua-

tion of that culture. A youngster growing up in a Native Amer-
ican culture, for instance, could learn about traditional customs 
and beliefs through formal and informal interactions with el-
ders and other members of the group, such as participation in 
cultural events and rituals. The more exposure a youngster has 
to a culture, the more likely it is that the child will adopt its 
behaviours and beliefs as their own. 

12. Theoretical Frameworks for Culturally Responsive
Pedagogy 

An excellent resource for teachers looking to foster a class-
room that is welcoming to students of all backgrounds, “Cul-
turally Responsive Teaching and the Brain” by Zaretta Ham-
mond is a welcome addition to the profession. The basic prem-
ise of Hammond’s methodology is that students’ academic and 
social-emotional requirements may be met via the development 
of culturally sensitive teaching techniques. Hammond’s re-
search focuses on three primary areas: the significance of 
knowing about how the brain learns, how culture influences 
learning, and how teachers may implement culturally respon-
sive practises in the classroom. In this post, I’ll go into further 
depth about each of them, demonstrating how some teachers 
have successfully used Hammond’s strategy in their own clas-
ses. 

According to Hammond’s research, successful education 
must take into account the way the brain learns. She claims that 
learning takes place when new information is linked to one’s 
existing body of knowledge and experience. Teachers need to 
facilitate students’ ability to do so by constructing classes and 
activities with high personal relevance and significance. Critical 
Multicultural Education (CME), developed by Christine Sleeter, 
is a pedagogical framework that promotes cultural awareness 
and understanding among students. CME aims to equip stu-
dents with the knowledge and skills necessary to evaluate and 
oppose patterns of injustice and oppression, as well as to foster 
an awareness for the many cultures and viewpoints that make 
up our society. In this paper, I’ll discuss the possible benefits of 
CME in the classroom and give some concrete examples of 
how to apply it. CME places a premium on appreciating stu-
dents’ wide range of experiences and perspectives. Teachers 
that take this stance make it a priority to learn about their stu-
dents’ backgrounds and customs so that they may foster a 
learning atmosphere that is accepting of all pupils. Teachers 
may start the school year off on the right foot by incorporating 
culturally relevant resources into their courses, such as having 
students share tales or artefacts from their culture at the begin-
ning of the year. The instructor shows they care about their 
pupils’ individuality and variety by doing this. 

The use of critical pedagogy, in which students are prompt-
ed to question and critically examine the social, political, and 
economic forces that affect their lives, is also central to CME. 
This strategy encourages students to question their own 
worldviews and the information they take at face value from 
the media, their friends, and other sources. Teachers may en-
courage students to think critically about how institutional 
racism and sexism affect their own lives and communities by 
using news articles and video clips in the classroom. Students 
who engage in this kind of study get a greater grasp of the dy-
namics of power and privilege in our society and are better able 
to fight for equality and fair treatment for everyone. Thirdly, 
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CME emphasises culturally sensitive teaching approaches that 
help students from all walks of life succeed in the classroom. 
Cooperative learning groups and peer mentorship are two 
strategies teachers may use to help children who are new to 
English, have special needs, come from low-income families, 
or have experienced homelessness. Teachers may help close 
the achievement gap and make their classrooms more inclusive 
by adapting their lessons to their students’ backgrounds and 
interests. 

13. Best Practices for Implementing Culturally Responsive
Pedagogy in Schools and Classrooms 

The value of continuing education for educators is empha-
sised. Instructors that follow this philosophy are urged to con-
stantly evaluate their own practises and do more research and 
study in order to better meet the requirements of their pupils. 
The Skin That We Speak: Reflections on Language and Culture 
in the Classroom is a collection of articles edited by Lisa D. 
Delpit and Joanne Kilgour Dowdy that investigates the rela-
tionship between language and culture in the classroom. The 
authors believe that teachers should respect and learn from 
their students’ linguistic and cultural differences if they want 
their students to succeed in school. This paper will summarise 
the fundamental claims made in the book and provide specific 
examples to demonstrate these claims. Language, according to 
The Skin That We Speak, is a potent means of expression and 
self-definition. The authors contend that mainstream classes 
frequently disregard or devalue students’ cultural origins and 
language practises, which can contribute to feelings of aliena-
tion and disengagement. Although though it is a real and so-
phisticated language system with its own norms and structures, 
African American Vernacular English (AAVE) is often stigma-
tised and disregarded as “incorrect” or “uneducated” in the 
classroom, as Delpit points out. Teachers who fail to appreciate 
the significance and diversity of AAVE may push their African 
American pupils away from the classroom. 

Effective classroom management and culturally sensitive 
instruction are two cornerstones of quality education. The term 
“classroom management” is used to describe the methods em-
ployed by educators to foster an atmosphere conducive to 
learning. Teaching that is culturally sensitive, on the other 
hand, takes into account and values students’ diverse cultural 
identities, experiences, and viewpoints. In this essay, we’ll look 
at how culturally responsive education and traditional class-
room management may work together to benefit students’ 
education. Both effective classroom management and culturally 
sensitive instruction share a commitment to providing a wel-
coming and safe space for students to study. Predictability and 
stability may be fostered in the classroom through the use of 
effective management practises, such as the establishment of 
clear expectations and procedures. Having a stable and secure 
classroom atmosphere can be especially helpful for adolescents 
who are also suffering with stress or trauma outside of school. 
In contrast, culturally responsive education places premium on 
cultivating a learning space where students of all cultural ori-
gins are valued and respected. 

Teachers may promote a more pleasant and supportive 
classroom atmosphere by designing an environment that is 
sensitive to the cultural backgrounds of its pupils. Using restor-
ative justice methods is one way to combine effective class-

room management with culturally sensitive instruction. Instead 
than penalising pupils for bad behaviour, restorative justice 
seeks to restore the damage they’ve caused and mend broken 
relationships. Teachers may foster a more collaborative and 
supportive learning community by implementing restorative 
justice methods, which also assist students learn to accept re-
sponsibility for their own acts. When paired with other cultur-
ally responsive tactics, such as student-centered learning and 
the use of authentic cultural artefacts, this method may be quite 
powerful. If two students are having problems getting along, a 
teacher may facilitate a restorative justice circle to help them 
work things out, and then utilise literature or history that re-
flects the students’ cultures to help them better understand the 
dispute. Positive behaviour supports are another strategy for 
combining culturally sensitive instruction with effective class-
room management. Positive behaviour supports are methods 
and tools used to reinforce desirable actions and discourage or 
correct undesirable ones. Teachers may make their classrooms 
better places to study by including positive behaviour supports 
into their daily routines. Incorporating student voice and 
choice into the curriculum and employing other culturally sen-
sitive teaching practises can increase the efficacy of positive 
behaviour supports. 

14. Conclusion

The UDL framework is a way of thinking about education 
that prioritises adaptability and inclusion for all students. It 
acknowledges that students come from a wide range of aca-
demic and socioeconomic backgrounds, and that teachers need 
to be able to tailor their lessons to their students’ individual 
needs. Conversely, Culturally Responsive Teaching (CRT) is a 
method that aims to include students’ cultural backgrounds and 
experiences into the learning process, valuing and recognising 
the cultural variety of pupils. Both Universal Design for Learn-
ing and Critical Race Theory aim to make classrooms more 
welcoming to students of all backgrounds. These methods take 
into account the fact that pupils come from various cultural 
and socioeconomic backgrounds. In a UDL classroom, for 
instance, students may be offered a variety of media (text, pho-
tos, videos) to learn the same material. Students in a CRT class-
room may be more open to discussing their backgrounds and 
worldviews with their peers, which can benefit everyone’s edu-
cation. Teachers may create a more welcoming and productive 
learning environment for all students by using these two strate-
gies. Using materials and resources that are sensitive to stu-
dents’ cultural backgrounds is one strategy to bridge the gap 
between UDL and CRT. In a history lesson, for instance, the 
instructor may decide to utilise a book that not only conveys 
the dominant narrative but also contains narratives from un-
derrepresented groups. 

The instructor of a science class could employ culturally di-
verse case studies to demonstrate scientific principles. Teachers 
can better engage their pupils with the information at hand if 
they make use of resources that are culturally sensitive to the 
needs of their students. Differentiated teaching is another an-
other bridge between universal design for learning and cogni-
tive remediation techniques. Teachers in a UDL classroom 
have more leeway in how they present material to students. 
Teachers in a CRT setting have more leeway to tailor their 
lessons to the cultural backgrounds of their students. Using 
money or food from other cultures as examples to illustrate 
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mathematical principles is one way to make the subject more 
accessible to students from a wide range of cultural back-
grounds in a classroom setting. The use of UDL and CRT-
informed differentiated teaching can help instructors give all 
kids the same opportunities to learn. Technology is a third 
means through which UDL and CRT might be linked. Many 
strategies for representation, expression, and participation can 
be facilitated by technological tools in a universal design for 
learning classroom. 

Students from various cultural origins can be brought to-
gether in a CRT classroom via the use of technology. Students 
might, for instance, use video conferencing to communicate 

with peers in distant regions of the world and gain insight into 
other cultures. Teachers may contribute to a more diverse and 
inclusive classroom by utilising UDL and CRT-informed tech-
nology. In conclusion, both UDL and CRT aim to foster a 
welcoming classroom for students with varying backgrounds 
and perspectives. Teachers may make their classrooms more 
welcoming to students of all backgrounds and abilities by com-
bining the two pedagogical techniques. Teachers may assist 
ensure that all students have equitable access to the curriculum 
and that their unique origins and experiences are honoured via 
the use of culturally responsive materials and resources, indi-
vidualised teaching, and technology. 
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